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CHAPTER I 
INTRODUCTION 
The primary purpose of the public secondary school is 
to enable the learner to understand functionally the meanings 
and implications of our democratic way of life. Business 
education when rightfully discussed or understood should con­
tribute to the general education of the student, and provide 
vocational fitness for those persons possessing acquired 
abilities for a vocational career. The business curriculum 
must be revised in accordance with the current needs. 
Douglass High School is located in Pittsburg, Texas 
with a population of about 10,000. Presently enrolled in 
the school are about 350 students. The locale is considered 
to be one of the most prosperous areas in the state for oil 
and cattle. 
Within this area, there are three privately owned, 
four-year Negro Colleges, a state supported junior college 
for Negroes which are centrally located and make it possible 
for a larger percentage of Negro students to attend college. 
A number of these students choose some phase of business as 
their area of specialization. 
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I. THE PROBLEM 
S tatement of the Problem. Is the business curriculum of 
the Douglass High School meeting the needs of its graduates? 
In order to solve this problem it has been divided into 
several more manageable sub-problems. They are: (1) Is the 
present curriculum fitting them to take the jobs open to 
them? (2) Is it preparing them for further education? (3) 
Is it necessary for them to obtain additional training in 
some other institution? (!|_) Do they secure employment in 
their own community within a reasonable length of time? 
This study has as its primary purpose the improvement 
of the business department in the service it is rendering to 
the youth of this community. 
It is the belief of the investigator that a follow-up 
study as a ground work for curriculum revision would oe a 
valuable contribution toward meeting the needs of the youth 
in this community. 
Importance of the Study. This study was made of 160 
graduates of Douglass High School, Pittsburg, Texas. It will 
point out suggestions for improving the business education 
program now in existence, and it will serve as a source of 
information for persons interested in the improvement of in­
struction in business subjects. It is assumed that some of the 
outcomes of this study will be (1) to determine the extent to 
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which the present business curriculum is meeting the needs of 
its students, (2) to provide better guidance for those still 
in school thus direct improvement of instruction for present 
and future students, (3) to learn whether or not graduates 
are able to secure jobs in this community and whether they 
are well prepared for their initial job. 
II. DEFINITIONS OF TERMS USED 
A few of the basic expressions, because of their special 
application, merit interpretation in order that there may re­
sult for all a mutual understanding in so far as these terms 
relate to this study. 
Business Curriculum. A series of courses offered by 
the business department in sequential order according to their 
difficulty. 
Business Subjects. A business subject is any group 
of organized facts relating to any phase of business for in­
structional purposes. In this study the following courses 
were considered business subjects: business or commercial 
law, business English, general business ox1 junior business 
training, stenography or shorthand, typewriting, and office 
practice. 
Delimitations of the Study. This study was limited 
to 160 graduates of Douglass High School, Pittsburg, Texas 
1960-65. 
1+ 
Method of Research. The method of investigation used 
was the survey which involved the use of the questionnaire 
and a survey of the current literature. 
Organization of the The sis. In Chapter II the opinions 
of leading authorities in the field of business education are 
cited. 
Summary and interpretations of findings x^rere discussed 
in Chapter III. Summarizations were made on the basis of the 
information included on the returned questionnaires. 
Chapter four - Conclusions and Recommendations. 
CHAPTER II 
SUMMARY OP RELATED LITERATURE 
In connection with the role of secondary schools, it 
is believed that good schools must determine their own cur­
riculum policies within the broad framework that is 
established by the state and by the boards of education in 
their respective districts. It is felt that all schools 
should provide a balanced program including both general edu­
cation of high quality for all students and diversified 
education for students with differing needs and abilities. 
It may be said that the most important purpose of curriculum 
study and development programs is to improve the quality of 
the services of schools in order to make them more proficient 
in producing students with broad knowledges and varied skills. 
There are many other Important purposes of curriculum 
study and development programs in business education. Among 
the s e : 
1. To provide the means for periodic evaluation 
and subsequent modification as may be neces­
sary to keep school programs abreast with 
changing pupil and societal needs. 
2. To foster the professional growth of 
educational personnel. 
3 • To increase the awareness of citizens of the 
purposes, programs, and problems of the 
schools 0 
6 
lp. To provide a sound educational philosophy 
for the school that will permeate all 
teaching activities.1 
It is a known fact that there are many approaches to 
curriculum improvement. Many statements have been made as 
to the aims of education. With this in mind, it would be 
presumptuous to endorse a specific approach to curriculum de­
velopment, and exclude others that may be classed equally as 
good. 
Review of Literature in the Field 
A functional curriculum is dynamic and ever-changing. 
It has to do with the entire learning environment of the 
student and consists of all the factors which influence the 
teaching-learning activities. It is not static, but is con­
tinually changing, and varies from place to place, and teacher 
to teacher in accordance with the needs and g;oals of the 
2 various students to be served. 
Specialized economic and social understandings and 
attitudes that are appropriate to the occupational experiences 
for which preparation is being made should be provided for in 
addition to the economic understandings needed by everyone. 
"'"John C. Roman, The Business Curriculum. (Monograph 
100; Dallas: South-Western Publishing Company, June, I960), 
p. 1. 
2 Ibid., p. Ip. 
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In the small high school, offerings may be 
limited to typewriting, shorthand, and bookkeep­
ing; for example, the business teacher may offer 
elementary and advanced typewriting, elementary 
and advanced shorthand, elementary and advanced 
bookkeeping:, and basic business. Sometimes the 
course in basic business also is dropped. In 
order to include all subjects, two of the 
smaller classes not infrequently are offered at 
the same time. This type of program is unde­
sirable. No teacher should give instructions 
for more than five periods a day. This is 
especially important in the small high school 
where all the out-of-class work of the business 
department is done by one teacher.-* 
During the early stages of high school business edu­
cation, the aim was strictly vocational, and was more or 
less intended for those students planning to enter business. 
As the business department grew, the demand for business 
subjects on the part of non-business students also increased. 
The desires for the various levels of business training dif­
fered in regard to the Individuals themselves, but the 
purpose was unanimous in that business subjects were being 
taken for their own personal use outside their respective vo­
cations . 
Participation in business practices by all 
persons is inevitable. The business subjects 
need to place additional emphasis upon the 
training of individuals for efficient partici­
pation in those business activities common to 
all youth and adults.H 
3 
Herbert A. Tonne, Estelle L. Popham, M. Herbert Freeman, 
Methods of Teaching Business Subjects, (2nd. ed.; New York: 
McGraw-Hill Book Company, Inc., 1957), p. 6. 
Ip 
G. Enterline, Trends of Thought in Business Educa­
tion, (Monograph 72; Dallas: South-Western Publishing Company 
1914-7), P. 18 c 
8 
Most business subjects have personal as well as voca­
tional uses. Therefore, in planning the business curriculum, 
the personal-use aim must be kept in mind. They must offer 
business subjects that have personal use, and they must use 
methods of instruction that will insure business subjects be­
ing of personal value as well as of vocational value to those 
who study them. 
According to Walters, the success of a business educa­
tion program in a high school depends upon the following 
factors: 
1. The aims of the business education program 
2. The curriculum. 
3. The textbooks used. 
k. The equipment provided. 
5. The guidance program. 
6. The standard of achievement. 
7. The testing program. 
8. Cooperation with the business community. 
9. The placement program. 
10. The business teachers. 
11. The methods of teaching used.5 
R. G. Walters, The Business Curriculum, (Monograph 
76; Dallas: South-Western Publishing Company, October, 19!?1), 
9 
Curriculum material must be constantly revised and 
reorganized in the light of findings of occupational surveys, 
activity analyses, follow-up studies, ana changed social and 
economic conditions. The surveys should cover the business 
community irrespective of the political subdivisions and should 
be considered in the light of related data such as furnished 
by studies of changes in expression on the part of students. 
The student in the city high school who is a 
stenographer, may well follow a specialized se­
quence of subjects, planned by an authority on 
the requirements of the vocation. But, if the 
student intends to use business subjects in his 
own personal affairs, or even if he plans on 
using them as an auxiliary to his main vocation, 
such as farming, plumbing, electrical work, or 
running a garage, he should be permitted to 
elect, after consultation with the school 
guidance officer, the business subjects that will 
be of most benefit to him. 
Most teachers of business subjects have relatively 
little control over the entire business curriculum, in that 
their curriculum reforming must be confined to a single course. 
Courses should, be enriched and reconstructed -with the view 
toward what is happening in other courses and the whole pro­
gram in the high s chool on the part of the teachers concerned 
with the revision. 
A large number of communities still maintain four-year 
high schools instead of junior and senior high schools. There 
R« Walters and C. A. Nolan, Principles and Problems 
SIL Business Education, (Dallas: South-Western Publishing 
Company, 1950), p. 153* 
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is no difference, that can be detected, in the nature of the 
individual subjects offered in the two types of schools, so 
the discussion will include both types. Alert educators are 
always concerned as to what other schools are doing in order 
to profit by their experiences. The principle that general 
trends must be adjusted to local needs should always be re­
membered. 
According to R. G. Walters, an analysis was made in 
1931 of the business curriculum of 123 senior and four-year 
high schools. These schools were located in towns and cities 
of 1,000 population to over 1,000,000 population and were 
distributed throughout the United States. 
As a result of this study, it was learned that the 
large schools offered all the subjects found in the small high 
schools, and in addition, a number of highly specialized and 
vocational courses. It was the opinion of the administrators 
of the larger high schools that more extensive training would 
not be necessary, in that their standard of achievement were 
of such a nature that upon completion of high school require­
ments, their students would be vocationally competent to seek 
employment. 
High schools in medium-sized towns and in 
large cities are primarily interested in the 
vocational aspects of business education. 
In the small rural high school the prob­
lem is quite different. Many of the cornmunities 
in which small rural high schools are located 
employ no stenographers; few of them employ 
full-time bookkeepers; and their salespeople 
11 
work in small stores, filling stations, tea­
rooms, and restaurants, rather than in large 
department stores.7 
Traditionally, it has been felt that business educa­
tion was meant for producers or distributors, and the individual 
consumer played no part at all. From research, it has been 
found that just during the past twenty years, business educa­
tors have felt an increased responsibility for developing a 
program which would contribute to the general education of 
all students as well as provide the student with the necessary 
skills and knowledges needed for employment in business. 
In accordance with the preferred trend on the part of 
business educators to acquaint the student with more general 
education, it has been found that courses in consumer goods 
have been replaced with courses in consumer economics. A 
course of this type deals with some of the general principles 
of buying, the economic causes of price changes, the economics 
of credit relations between buyer and seller, the need for 
adequate insurance of various kinds, and similar topics of 
interest to the consumer. 
The full potentialities of consumer edu­
cation have not yet been realized. Greater 
emphasis needs to be placed upon the develop­
ment of consumer skills and knowledges, better 
management of personal and home accounts, 
saving, investing, purchasing of consumer goods, 
avoidance of waste, and sales resistance." 
7 'Walters, _op. cit. 
^Enterline, op. cit., p. 18. 
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Consumer education may be taught in various depart­
ments on the high school level, namely, the social science 
department, the home economics department, the science depart­
ment or the business department. It is felt that the business 
teacher is in a good position to contribute to the develop­
ment of an effective program of consumer education as a result 
of his wealth of experience in this field. 
Many attempts have been made to provide courses that 
give business training which is essential to all persons, no 
matter what their chosen vocations may be. General business 
training contains much subject matter of this type, although 
It is largely concerned with exploratory and guidance values. 
Business education teaches students how to 
think. There is much problem-solving in all 
business subjects. Problems must be analyzed 
and understood, solutions must be planned and 
tried, and results must be evaluated in terms 
of established standards. Our students must 
learn, retain, and use. Contrast this with 
the learn-and-forget formula used in many liberal 
arts classes.9 
Recent changes in the status of business education in 
the educational institutions have created a certain anxiety 
on the part of its business educators. 
In the 1950'S the business subject enrollment in full-
day public secondary schools exceeded 3,000,000. It was 
9 
S. J. Wanous, "Let's Break the Egghead Stronghold on 
Business Education," The Balance Sheet, XLII, 3, (Dallas: 
South-Western Publishing Company, November, I960), p. 110. 
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found that more than 60 per cent of the enrollment of regular 
and senior high schools was in business subjects. 
While the main objective of business edu­
cation in the secondary schools continued to be 
preparation for business employment, there v/as 
a second important objective: to prepare 
everyday business affairs as a matter of empha­
sis in business education on an economic under­
standing of the functions of the business 
system in the production, distribution, 
financing, and consumption of business goods and 
services 
The business education program in the secondary school 
is known as a special area of instruction that deals directly 
with the business skills and techniques, business and economic 
understandings, and business attitudes, appreciations, and 
ideals that are necessary to understand and adjust to business 
itself. The primary purpose of business education is to pre­
pare pupils to fill business positions or to have a better 
understanding of its economic system. 
According to John C. Roman, supervisor of business 
education in Cincinnati Public Schools, high school business 
education as proposed by various leaders in the field, has 
five aims or objectives: 
1. Vocational Competency. The original aim of 
the business curriculum, as we have already 
seen, was to prepare pupils to hold jobs in 
business offices. 
Encyclopedia Britannica, (Chicago: William Benton 
Publisher, 1V6B), VI, p. llig. 
111. 
2. Adaptability to Occupational Change. In the 
business field, occupational changes are due 
partly to new inventions; partly to economic 
changes, including the business cycles, 
partly to legislation, such as the income 
tax law, social security law, and labor 
legislation which require nex^ types of ac­
counting; partly to changes in the organiza­
tion of business enterprises aria partly to 
promotion in grade. 
3. Personal Use of Business Subjects. An 
analysis of many business education subjects 
will show that most of them may be used 
personally as well as vocationally. . .; 
As time passes, more and more non-business 
students began to elect business subjects, 
not with the idea of using them to earn a 
living, but for their own personal use 
outside their vocations. 
Ip. Consumer-Business Competency. During the 
past twenty years, business educators have 
felt an Increased responsibility for de­
veloping a program which would contribute 
to the general education of all students as 
well as provide the student with the neces­
sary skills and knowledges for employment in 
business. 
5'• Social Economic Competency. Business is an 
exchange of values between people and as 
such it is both economic and social In 
nature. -*-1 
The business education program in the secondary school 
is a special area of instruction that deals directly with the 
business skills and techniques, business knowledges and facts, 
business attitudes, business appreciations, and business 
ideals necessary to understand and adjust to that economic and 
Roman, op. cit., pp. Ip-7. 
15 
social institution called business. It has for its primary 
purpose the preparation of pupils to fill business positions 
or to understand better our economic system. Business edu­
cation is as Important to persons who consume goods and 
services as it is to those who are engaged in the production 
of goods and services. 
CHAPTER III 
SUMMARY AND INTERPRETATIONS OF FINDINGS 
A total of 160 questionnaires were sent and from this 
number 110 answers or 68.75 per cent of those sent were re­
turned. 
The first question dealt with the extent of use of the 
business education subjects to the former student who had 
had one or more business subjects in high school. The sub­
jects used were: Typewriting, Bookkeeping, Shorthand, and 
General Business. 
From the 110 replies, 101 or 91.81 per cent had taken 
typewriting anct from this group 52 or 51.U9 per cent had fre­
quent use for this skill; 36 or 35.614- per cent had had 
occasional use; and 13 or 12.87 pei5 cent had had no use for 
their typewriting. 
Bookkeeping had been studied by 79 or 71.81 per cent 
of the 110 students replying. Of this 79, 30 or 37.97 
cent had had frequent use for this subject; 37 or lp6. 8ip per 
cent had had occasional use for it; while 12 or 15.19 per cent 
had found no use for the subject. 
From the replies, shorthand had been studied by 50 or 
kS'kS per cent of those replying with 10 of them or 20 per 
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cent finding frequent use for this skill; 17 or 3k- per cent 
finding occasional use for it; ana 23 or 1+6 per cent finding 
no use for their shorthand skill. 
Fifty-eight or 52.73 per cent of those replying had 
studied general business and. 23 or 1+3.10 per cent had found 
frequent use for it; 19 or 32.76 per cent had used it occasional­
ly; and 11+ or 21+. 11+ per cent had had no use for their knowledge 
gained from general business. These figures are shown in Table 1. 
TABLE I 
USERS OF BUSINESS SUBJECTS 
Frequent Occasional No Total 
Use Use Use 
Typewriting 52 36 13 101 
Bookkeeping 30 37 12. 79 
Shorthand 10 17 23 50 
General Business 25 19 11+ 58 
TABLE II 
PERCENTAGE OF USERS OF BUSINESS SUBJECTS 
Frequent Occasional No Total 
Use Use Use 
Typewriting 51.1+9 35.61+ 12.87 100.00 
Bookkeeping 37.97 1x6.81+ 15.19 100.00 
Shorthand 20.00 31+. 00 1+6.00 100.00 
General Business 1+3.10 32.76 21+. 11+ 100.00 
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Perhaps the following graphical representations will 
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The second question attempted to find out how many of 
those who had had high school business training had had 
additional training in further business education. The ques­
tion was: Have you had additional training in any commercial 
20 
subjects since leaving school? (This could be checked Yes or 
No.) They were further asked, "If so, to what extent?" (To 
be answered by the number of months of training.) Seven of 
the repliers failed to answer these questions, leaving a total 
of 103 answers. Of this 103, 12 or 11,65 per cent had taken 
some additional training, and 91 or 88.45 per cent had re­
ceived no additional training. 
The extent of the additional training for these twelve 
varied from 15 months to 24 months: The number of months of 
training received by these twelve is shown in the following 
table: 
TABLE III 






9 5 41.67 
3 3 25.00 
15 1 8.33 
10 1 8.33 
6 1 8.33 
2^g 1 8.33 
The tabulation on this question shows that by far the 
greater number of high school graduates with some business 
training do not go into more advanced business education. For 
the few who do, it seems that a nine months' course is the 
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l e n g t h  o f  c o u r s e  m o s t  c o m m o n l y  t a k e n ,  h a v i n g  b e e n  p u r s u e d  b y  
n e a r l y  o n e  h a l f  o f  t h o s e  w h o  h a d  g o n e  o n  w i t h  t h e i r  b u s i n e s s  
e d u c a t i o n .  O n e - f o u r t h  o f  t h o s e  w h o  h a d  r e c e i v e d  a d d i t i o n a l  
t r a i n i n g  h a d  t a k e n  a  t h r e e - m o n t h s '  c o u r s e  w h i l e  t h e  r e m a i n i n g  
a n s w e r s  w e r e  a  m i s c e l l a n e o u s  l i s t i n g  w i t h  o n e  e a c h  h a v i n g  
t a k e n  a d d i t i o n a l  t r a i n i n g  o f  1 5 ,  1 0 ,  6 ,  a n d  2 i g  m o n t h s .  
T h e  t h i r d  q u e s t i o n  d e a l t  w i t h  t h e  m a n n e r  o f  u s e  o f  t h e  
t y p e w r i t e r .  T h e  q u e s t i o n  w a s  s t a t e d  t h u s :  I f  y o u  h a v e  h a d  
u s e  f o r  t h e  t y p e w r i t i n g  y o u  l e a r n e d ,  d e s c r i b e  t h e  m a n n e r  o f  
i t s  u s e  b y  a  c h e c k  m a r k  o r  s e n t e n c e .  A  c h e c k  m a r k  w a s  u s e d  
f o r  a n y  o f  t h e  f o l l o w i n g  d e s i g n a t i o n s :  P e r s o n a l  l e t t e r - w r i t i n g ,  
S o c i a l  g r o u p  w o  r k ,  V o c a t i o n a l l y ,  C o l l e g e  l e s s o n  p r e p a r a t i o n ,  
P a r t - t i m e  i w o r k  i n  c o l l e g e ,  F u r t h e r  c o l l e g e  s t u d y .  T h e r e  w e r e  
1 0 1  w h o  h a d  s t u d i e d  t y p e w r i t i n g  a n d  8 8  o r  8 7 . 1 3  p e r  c e n t  h a d  
m a d e  s o m e  u s e  o f  t h e i r  t y p e w r i t i n g  k n o w l e d g e  a n d  s k i l l .  O f  
t h e  8 8  w h o  h a d  m a d e  s o m e  u s e  o f  t h e i r  t y p e w r i t i n g ,  6 l  o r  6 9 . 3 2  
p e r  c e n t  h a d  u s e d  i t  f o r  p e r s o n a l  l e t t e r - w r i t i n g ;  1 6  o r  1 8 . 1 8  
p e r  c e n t  h a d  u s e d  I t  f o r  s o c i a l  g r o u p  w o r k ;  L j j q .  o r  6 0  p e r  c e n t -
h a d  u s e d  i t  v o c a t i o n a l l y ;  2 1  o r  2 3 . 8 j q  p e r  c e n t  h a d  m a d e  u s e  
o f  i t  i n  c o l l e g e  l e s s o n  p r e p a r a t i o n ;  2  o r  2 . 2 7  p e r  c e n t  h a d  
u s e d  i t  . f o r  p a r t - t i m e  x w o r k  i n  c o l l e g e ;  5  o r  5 . 8 8  p e r  c e n t  u s e d  
i t  i n  f u r t h e r  c o l l e g e  s t u d y ;  2  o r  2 . 2 7  p e r  c e n t  h a d  u s e d  i t  i n  
f i l l i n g  o u o  a r m y  f o r m s ;  a n d  1  o r  I . I I 4 .  p e r  c e n t  h a d  m a d e  u s e  o f  
i t  a s  a  t e l e t y p e  o p e r a t o r  w h i l e  i n  t h e  A r m e d  F o r c e s .  
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The following table shows the manner of use of the 
typewriter for the average high school graduate; 
TABLE IV 
How Typewriting is Used 
Use Number Percentage of 
88 Repliers 
Personal letter-writing 61 69.32 
Vocationally 5-5 50.00 
College lesson preparation 21 23.8A 
Social group work 16 18.18 
Further college study 5 5.68 
Part-time work in college 2 2.27 
Filling out army forms 2 2.27 
Army teletype operation 1 1. lip 
It should be noted here that the percentage is greater 
than 100 because sometimes a person checked two or more ways 
in which he used his typewriting. 
The fourth question asked: If you have had use for 
the shorthand you learned, describe the manner of its use by 
a check mark or sentence. Twenty-seven or 55 per cent of the 
50 who had studied shorthand had found some use for it and 
designations were made as follows: lip or 51-85 per cent had 
found some personal use for it; 1 or 3-70 per cent had used 
it in social group work; 2]p or 88.89 per cent had used it vo­
cationally, 5 or- 18.52 per cent had used shorthand notes had used 
it as a basis for further college study. 
The results obtained are shown in Table 5« 
23 
TABLE V 
How Shorthand Is Used 
Use Number Percentage of 
27 Replies 
Vocationally 21+ 88.89 
Personal use 11+ 51*85 
College lesson preparation 3 18.32 
Further college study 3 11.11 
Social group work 1 3*70 
Part-time work in college 0 0.00 
The percentage is greater than 100 because sometimes 
a person checked two or more ways in which he used his short­
hand . 
The fifth question dealt with the use made of bookkeep­
ing you learned, describe trie manner of its use by a check 
mark or sentence. Of the 79 who had studied bookkeeping, 67 
or 81+.81 per cent had made some use of it. By check mark, 
designations as to kind of use were made as follows: personal 
record-keeping, Ip2 or 62.69 per cent; social group, 9 or 13.1+3 
per cent; vocationally, 31+ or 50.75 Per> cent; part-time work 
in college, none; further college study, 1+ or 5.97 per cent. 
The following table shows the results obtained: 
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TABLE VI 
How Bookkeeping Is Used 
Use Number Percentage of 
67 Replies 
Personal record-keeping k2 62.69 
Vocationally 3k 50.75 
Social group work 9 13.1+3 
Further College study 1+ 5-97 
Part-time -work in college 0 0.00 
The total percentage in Table 6 is greater than 100 
because sometimes a person checked two or more ways in which 
he used bookkeeping. 
The sixth question asked; Would you suggest that you 
would, have profited if you had had one or more of the follow­
ing business subjects in high school? Ten subjects were 
listed, any of which could be checked. In this list of ten 
were included typewriting, shorthand, bookkeeping and general 
business of the 9 who had not taken typewriting, 3 or 33.33 
per cent indicated that they felt they would have profited 
from the subject; of the 60 who had not taken shorthand, 20 
or 33.33 per cent seemed to feel they would have profited 
from the subject; of the 60 who had taken shorthand, 20 or 
33.33 per cent seemed to feel they would have gained from hav­
ing it; 31 had not had bookkeeping and 18 or 58.06 per cent 
indicated a desire for it; 52 had not taken general business 
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and 12 or 23 J4.6 per cent checked it as a subject they wished 
they had taken. These figures are tabulated in Table 7. 
TABLE VII 
Desires of Graduates Without Training In 
Typewriting, Shorthand, Bookkeeping, and General Business. 
Subject No Training Wish for Sub ject 
In Subject Number per Cent 
Bookkeeping 31 18 58.06 
Typewriting 9 3 33*33 
Shorthand 60 20 33.33 
General Business 52 12 23.1+6 
The remaining six subjects were not offered in the 
Douglass High School curriculum and the ranking on those sub­
jects is shown in Table 8. 
TABLE VIII 
Other Business Subjects Desired By Graduates 
















The writer realizes that interpretations can be sub­
jective and influenced by what one wants to discover. It is 
also recognized that interpretations here are based on the 
interpretations of the respondents to the questionnaire. Were 
they honest and sincere? Were they painstaking and careful? 
Were they anxious to be of assistance? 
Usefulness of Typewriting 
Typewriting is quite a useful attainment. Approximately 
52 per cent said they had frequent use for it; while only 12 
per cent said that the subject was of no use to them. 
This demonstrates that typewriting is a very practical 
course that should be required of all students. 
Usefulness of Bookkeeping 
This subject does not rate so highly as typewriting 
among those who replied that they frequently used it. Oc­
casional use balanced it off, and only 1J? per cent of the re-
pliers had found no use for it. This gives it a vocational 
justification. 
Usefulness of Shorthand 
The case for shorthand is not a favorable one. Only 
20 per cent ol the students of shorthand reported, frequent 
use for it. This is augumented by 3lp per cent who had 
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occasional use for it, but still leaves I4.6 per cent who had 
no use for it. 
Shorthand has been taught at Douglass High School as 
a one-year course. This gives the student a dubious speed of 
80 words per minute; dubious because he may not attain that 
speed and dubious because such a speed is not sufficient to 
call one adequately prepared. If the high school gives a 
second year of shorthand or secretarial practice (as it is 
now setting out to do), the results of such a survey as this 
one a few years hence may discover that more students, would 
report their shorthand study as useful. 
Usefulness of General Business 
The graduates of Douglass High School who had studied 
general business generally had a good word to say for it. It 
had frequent use by I4.3 per cent of its former students; it had 
occasional use by 33 per cent. There were, however, 2iq per 
cent who felt they had had no use for the knowledge gained 
from general business. This is an area that needs further 
study, because it Is difficult to determine when one does use 
it. The students are not aware of the use of general business. 
Additional Training 
It is felt that no interpretation is necessary. Com­
ments on additional training are given in Chapter IV. 
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Manner of Use of the Typewriter 
The results from this question seem to indicate that a 
rather large number of those who take typewriting find it 
helpful in their personal work and half of those who have 
studied typewriting find, that it is of benefit to them voca­
tionally. These two uses, having been checked by so many of 
those who studied typewriting, would seem to justify the in­
clusion of typewriting in the high school curriculum. Quite 
a number of jobs in business require at least a minimum ability 
to use the typewriter,, However, there are also other ways in 
which one may benefit from his study of typewriting. For in­
stance, nearly one fourth of those who had some use for their 
typewriting, had used it in college lesson preparation. "A 
study by Nhi te of 250 university freshman and sophomores in­
dicated that grades were raised approximately one half a point 
when material was typed."12 
Typewriting is beneficial to some as a basis for further 
college study. Other uses which were checked by so few that 
they might be considered miscellaneous were part-time work in 
college, filling out army forms, and army teletype operation. 
Manner of Use of Shorthand 
The answers to this question indicate that the major 
purpose of studying shorthand is to use it vocationally. Of 
12 
h. G. Blackstone and Sofrono L. Smith, Improvement 
— the Instruction of' Typewriting, (New York, I9I4.7), p. 
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those who had used their shorthand skill, nearly 90 per cent 
had found use for it vocationally. It seems that if' high 
schools attempt to prepare some of their students for the 
business field, they shoiild offer shorthand in the business 
education curriculum in order to more fully train the student. 
However, as deduced from the first question, the high school 
might give more adequate preparation by offering a second year 
of shorthand or a year of secretarial practice to follow the 
first-year course in shorthand. 
Another way in which approximately one half of those 
who had studied shorthand found use for it was personal use. 
Although one usually thinks of shorthand as a skill one acquires 
in order to use it in a vocation, the results from this ques­
tion indicate that it can be useful in personal or private 
life and work. Some find it useful in college lesson prepara­
tion, further college study and social group work, but these 
are so few they would show little justification for learning 
the skill. 
Manner of Use of Bookkeeping 
It is interesting to note that among the ways in which 
bookkeeping is used, two of these ways, personal record-keeping 
and vocationally, were indicated quite strongly. Slightly 
over one half of those who had used bookkeeping had been able 
to use it in their vocation and even a greater number, approxi­
mately 63 per cent, had used it for personal record—keeping®. 
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Those two ways surely justify the teaching of bookkeeping to 
the average high school student who is interested in learning 
the subject. However, other uses were given also which would 
indicate that it has utility in more than two ways. The other 
ways given were social group work and further college studyc. 
Additional Subjects from Which High School 
Students Might Profit 
Some of the respondents who had not studied one or more 
of the four subjects already discussed indicated a desire for 
having had these subjects. One third of those who had not 
grasped the opportunity to study shorthand and typewriting 
felt, after being out of high school, that they would have 
profited from the study of these subjects. This fact, together 
x-jith the findings on the uses of typewriting ana shorthand, 
seems to affirm the assumption that the average high school 
student should be given the opportunity of learning shorthand 
and typewriting. 
An even greater desire was shown for bookkeeping by 
those who had not studied it. About 58 per cent believed that 
it would have been beneficial for them to study it, and almost 
2I|_ per cent of those who did not study general business indi­
cated a desire to have had that subject. These figures, to­
gether with the findings on the uses of bookkeeping and the 
frequency of use o± general business seem to justify the 
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inclusion of these subjects in a high school curriculum. 
The other subjects listed had not been offered in the 
Douglass High School curriculum and some of the repliers felt 
that they would have profited from the study of some of the 
other business subjects. Ranking high in this listing were 
business English and secretarial practice with business mathe 
rnatics and salesmanship following somewhat closely. With the 
limited number of instructors and the limited amount of space 
the administration of Douglass High School had not felt it 
could include these subjects in the business education curric 
ulum. In accordance with this study, the writer feels that 
the administration probably would not be justified in elimina 
ting typewriting, bookkeeping, shorthand, or general business 
and substituting some other business subject. The writer doe 
feel, however, that the administration might take into con­
sideration the possibility of adding more business subjects 
and among the first to be added should be business English, 
secretarial practice, business mathematics, and salesmanship. 
CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
The study revealed that there is little need of addi­
tional training for graduates in commercial subjects generally. 
At least very few of the 110 surveyed had pursued further 
study in business subjects. This presumably would have fol­
lowed their graduation from Douglass High School* 
They indicated a degree of vocational use of their 
acquired knowledge of typewriting, shorthand, and bookkeeping. 
They indicated an even greater use for typewriting and book­
keeping for personal use. 
Seemingly Douglass High School alumni found little use 
for most of the business subjects that they had taken at 
Douglass while in college. Typewriting was the exception. 
The alumni suggested deficiencies in their high school 
curriculum. In some cases, the same subjects i^ere so repeat­
edly mentioned as to point out clearly what Douglass High 
School needs to doc 
On the basis of a survey of the current literature and 
after a summary and interpretation of the questionnaire results, 
the following recommendations are made for the improvement of 
the business education program at Douglass High School: 
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1. That the present business subjects that are 
offered at Douglass High School be retained. 
2. That a second year of typewriting be added 
to strengthen the current offerings. 
3. That a second year of shorthand be added to 
the curriculum to meet the needs of the 
Douglass High School community. 
Ip. That the business staff make every effort 
to see that the program of offerings is 
kept flexible to meet individual student 
needs. 
5. That the business teacher keep abreast of 
current trends and techniques in the ever-
changing business xvorld so that these trends 
and techniques may be transmitted to their 
students. 
6. That effort be made to improve the counseling 
and guidance services. 
7. That periodic visits be made to local busi­
nesses in order to establish channels of 
communication, rapport, and to become 
familiar with the current trends, techniques, 
and procedures of the business world. 
8. That wider use be made in the high school of 
local business talent and other community 
resources for broadening the students horizons. 
9. That a limited number of electric typewriters 
be purchased to be used for the advanced 
course in typewriting. Generally the other 
equipment is quite adequate, however, this 
should be rotated periodically in order to 
keep it up to date. 
10. That periodic evaluation of the business 
curriculum be made. This should involve 
such criteria as aims and objectives, com­
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APPENDIX 
QUESTIONNAIRE 
Please check in the appropriate column the usefulness 
of youi- high school commercial subjects. 






II. Have you had additional training in any commercial subjects 
since leaving school? (Yes or No) 
If so, to what extent__ (months) 
III. If you have had use for the typewriting you learned, de­
scribe the manner of its use by a checkmark or sentence: 
Personal letter-writing College lesson preparation 
Social group work Part-time work in college 
Vocationally Further college study 
IV. If you have had use for the shorthand you learned., de­
scribe the manner of its use by a check mark or sentence: 
Personal use College lesson preparation 
Social group work Part-time work in college 
Vocationally Further College study 
V. If you have had use for the bookkeeping you learned, de­
scribe the manner of its use by a checkmark or sentence: 
Personal record-keeping Part-time work in college 
Social group work Further college study 
Vocationally 
VI. Would you suggest that you would have profited if you had 
had one or more of the following business subjects in high 
school? (Other than the subjects you had). 
Business Law Business English 
Typewriting Business Mathematics 
Shorthand_ Secretarial Practice 
Bookkeeping Economics ~ 
General Business Salesmanship 
Name 
301 Franklin Street 
Pittsburg, Texas 
September 20, 1965 
Dear : 
We are conducting a survey to obtain information to 
aid us in building a bigger and better Business educa­
tion program in our city. 
We feel, as do our present business education stu­
dents, that your experiences in the business field will 
be a valuable help to us. 
A. questionnaire has been prepared and is enclosed 
for your convenience in giving us this information. 
Your name will not be identified with this information 
unless you so desire. The results of the survey will be 
compiled and a copy mailed to you. 
We are proud of our former business education stu­
dents and the success they have attained in the business 
field, and we wish your contribution to inspire future 
business education students. 
Our very best wishes to you. 
Yours truly, 
(Mrs.) Dailis C. Moore 
